The article analyses how self-evaluation of prospective special educators' acquired competencies helps them to identify their needs and study expectations from the standpoint of personalised learning and opens up ways for teachers to start a dialogue with students, better understand learners and, considering their professional interests, improve study quality. The study was aimed to disclose theoretical links between personalised learning and students' active participation in the study process, to determine how future special educators self-evaluate acquired competencies and disclose their learning interests, interpret self-evaluation results of prospective special educators' competencies, based on the theoretical methodological model of personalised learning. Seeking the research aim, mixed methodology was employed: quantitative and qualitative research and data processing methods were combined. The study was attended by 78 I-IV year students of the first study cycle of special education. The study demonstrated that personal and social competencies were an integral part of professional competencies; therefore, in students' opinion, these competencies should be given particularly much attention educating future special educators. Prospective special educators emphasise the influence of studies on changes in and maturity of their values, self-awareness, personal changes. Less expressed characteristics of personalised learning are self-directed learning, implementation of experiential abilities and purposefulness.
Introduction
Relevance of the problem. Changes in the educational system, implementing inclusive education, ensuring quality education for every learner and creating a good school, require that educators and education support professionals have appropriate competencies and are ready to work in the rapidly changing school. Changes in the system of education are closely related to the development of educational paradigms; there is increasingly more focus on the learner: both on the pupil at school and on the future specialist as well as the already working educator. Personalised teaching and learning guides the whole education system to the learner and changes in his/her role, moving from "the user" to the collaborating partner and creating a unique learning path. Personalised learning involves the student into the in-depth learning process, enables to acquire learning experience, ensures better learning outcomes. Moving towards higher education grounded on the personalised learning paradigm, the development of the learner's experiences and much higher student related expectations are emphasised (Leadbeater, 2008; Bates, 2014) . According to Williams (2013) , personalisation of learning includes several essential aspects of effective learning: shared student's and teacher's responsibility for learning; good knowledge of the student as a learner; student's involvement, linking the student's learning with his/her experience and aspirations, ensuring his/her motivation to acquire new knowledge and skills; learning grounded on collaboration culture, ensuring students' participation and involvement in the learning process; effective use of information technologies ensuring personalised learning infrastructure and adequate learning resources.
Implementation of the personalised learning approach requires the universities to be much more flexible. Educators must look for innovative methods and appropriate instruments in order to better meet the wide and changing spectrum of learners' needs and create dynamic learning experiences. Based on the social construction approach, the dialogue turns into a crucial element of personalised learning. Personalised learning can take place both in the traditional learning context (e.g. in a higher education institution) and in any other context (e.g. in a community, the learners' group, doing assignments together, etc.). Learning in an indefinite place in indefinite time is particularly important in this time of globalisation and is related to further and endless learning experience (Grant and Basye, 2014) . People learn differently and learning is a complex "messy" process related to a number of factors; i.e. it does not take place directly. Therefore, learners must have possibilities to learn concepts and construct their knowledge and understanding in collaboration with others.
Despite the fact that the shift to personalised learning in higher education is basically an advanced process, challenges arise: a) students are not always aware what they do not know; in order to be able to create their learning path together they must know their subsequent learning steps; in this context, the teacher's role cannot be underestimated (to explain, demonstrate, guide); b) the teacher must be willing and able not only to teach but also help the student to learn; c) accreditation of studies may limit flexibility of studies; according to Deakin Crick, Goldspink and Foster (2013) , in this context, two concepts intersect: "the learning scenario", the results of which are no longer in conformity with the learning approach of the 21 st century and "the learning design" which encourages students to take responsibility for their own learning and achievements. However, still there are many universities in the world that follow the standard/"the pedagogical scenario" in order to be accredited.
The object of the research: self-evaluation of prospective special educators' acquired competencies from the standpoint of personalised learning.
The aim of the research: to disclose how prospective special educators evaluate their acquired competencies and to interpret them from the standpoint of personalised learning.
Research objectives:
1. To disclose theoretical links between personalised learning and students' active participation in the study process.
2.
To identify how prospective special educators self-evaluate acquired competencies and disclose their learning interests.
3. To interpret the results of self-evaluation of prospective special educators' competencies based on the theoretical model of personalised learning.
The research methodology. Seeking to disclose the research aim and objectives, mixed methodology approach was employed combining quantitative and qualitative research data processing methods. Prospective special educators' involvement in self-evaluation of competencies and disclosure of their interests is grounded on theoretical and methodological approaches of personalised learning.
The sample and organisation of the research. The study was attended by 78 first˗fourth year year students of the first study cycle of special education. The survey was conducted in March 2015.
The research ethics. Students voluntarily agreed to participate in the research. The aim of the survey was explained to the respondents, anonymity and confidentiality of obtained data were guaranteed.
Personalised Learning in Higher Education
Personalised learning in higher education is a relatively new concept. In many countries, higher education institutions still follow the traditional study model; therefore, the transition to personalised learning would basically mean the shift in the culture of the university and reallocation of resources (Lupton, 2013) . However, the evident shift in educational paradigms, moving from the traditional teaching paradigm to the learning and collaborative paradigm, related to the concept of personalised learning, increasingly actively begins to penetrate into higher education too. Personalised learning is orientated to the student and his or her interests, grounded on support to the student (learner) to personalise his/her learning experiences, considering specific needs, interests, aspirations and the cultural context. Personalised learning is closely related to inclusive, individualised, differentiated learning (Abbot, 2014; EDUCAUSE, 2013; Ito et al., 2014) . Although the concept of personalised learning is closely related to approaches of inclusive, individualised, differentiated teaching and learning, the latter are more oriented to the teacher and not to the student (Bray and McClaskey, 2012) . Personalised learning focuses on the learner's active role, choice and priorities, what, how, in what ways and where to learn and how to use all of this in the rapidly changing environment (Olsen, 2011) .
Personalisation is grounded on teaching and learning to learn to selfcontrol one's own learning -management of learning, on assessment of oneself and the context, and on self-reflection. It is important that students should take responsibility for their learning and teachers should help to take this responsibility. It is time to stop thinking that someone has to teach us and move to the approach that we have to learn ourselves and for ourselves (Downes, 2011) . Learning and mastering appear as the result of the learner's activity. Personalised learning grounded on the student's resolve enables to meet the very learner's, teacher's and the society's needs acknowledging that every teacher's and student's way is personal, unique (Gerstein 2014) . In higher education, the focus is on learning in groups rather than on individual learning. However, it is very important that every student should take an active part in the learning process, have the possibility to choose and make decisions as well as establish assessment criteria for evaluation of his/her work, acquired knowledge and abilities (Lupton 2013) . Personalised learning is closely related to personalised teaching (Lupton 2014) . The educator's role is oriented not that much to knowledge dissemination but to support and facilitation of learning, realising that human learning is messy, non-linear and does not take place directly (Grant and Basye, 2014) . Personalised learning and teaching require pedagogical innovations, such as problem-based or inquiry-based learning, other innovative methods. Implementation of personalised learning poses a number of challenges because the study programme must be structured so that students can learn according to their needs, their self-studying is properly organised and assessed. The teacher who has limited time resources must have a thorough knowledge of every student: his/her strengths, weaknesses, needs and interests. On the other hand, teachers and students are used to follow clear instructions and proofs presented by the teacher: such traditional model is also supported by policy and practice of universities (Johnson, Adams Becker Estrada and Freeman, 2015) . Although so far it is not realistic to implement real personalised learning, innovative study methods and the student's active participation in all study processes ensure principal changes in higher education towards the learning paradigm.
Changes in Educating Special Educators
Changes in the system of education pose new requirements for teachers and education support professionals. Challenges raised by today's school can be solved by the educator who distinguishes himself/herself by both high professional competencies and mature values, who is tolerant to diversity, individuality and otherness, who is open-minded to innovations, able to work in groups, critically and reflectively assess his/her experience, professional and personal development. This is illustrated by changes in education of special educators (ranging from the educator of a special school to the educator of an inclusive school), shown in Table 1 . Educating special educators, the focus is on inclusive education aspirations. The key goal of improvement of the study programme is to create a learning environment where students could self-develop necessary special educator's professional competencies: to work with various pupils, to create collaborative relations of the participants of education and ensure social participation, to coordinate the meeting of pupils' self-educational needs at the individual, team and institutional level. Specified changes illustrate the fundamental direction of changes in the school and specialist education: moving towards the school and the educator who is able to work with various pupils, who is "friendly" to each child, who distinguished himself/herself by reflectivity, good motivation, appropriate value attitudes. All of it shows that special educators' education has features of personalised learning and confirms that special educators are prepared for the school of today and the future. Such direction of specialist education is implemented updating study programmes of special education, in which studies are focused on a more comprehensive and universal content; i.e. readiness to work with pupils of all ages and different educational needs, work together with other teachers, parents and children, personal readiness to work in changing and open communities and environments. For this purpose, it is important to educate mature values, critical thinking, empathy, tolerance, etc. Innovative study methods enabling to transfer studies from classrooms to actual self-educational environments also help to seek new quality. Studies are conducted by practically identifying educational problems and looking for their solutions. Innovative methods have been used at Šiauliai University for several years. These include problem-based learning, inquiry-based studies and service learning, all being student-centred and oriented to his/her readiness to solve actual practical problems through collaboration. The teacher increasingly often plays the consultant's role (Ališauskienė, Miltenienė, Valuckienė, 2015) . The transition from teaching to learning and to competence-based studies requires both new methods and innovative learning strategies. Teaching and learning at the university is a shared process; therefore, both the student and the teacher must together ensure successful studies.
Research Methodology and Methods
The study is based on the theoretical approach of personalised learning and mixed methodology. The questionnaire survey method was applied. The semi-closed questionnaire was composed of 18 questions reflecting learning outcomes of the study programme, diagnostic rating scales. Respondents (prospective special educators) were asked to self-evaluate their personal achievements that are in conformity with learning outcomes of the study programme. The questionnaire contains 5 step ranking scale for evaluation of statements: "excellent", (5) "good" (4), "I cannot answer" (3), "at an average" (2) "poor" (1). The closer the evaluation was to one, the lower the respondent's selfevaluation of achievements; the closer the answer choice was to five, the higher the respondent's self-evaluation of achievements. Values close to three show that self-evaluation is neutral (cases when for various reasons the respondent could not differentially evaluate his/her achievements). Besides, respondents had a possibility to express their views on studies: to include their comments and reflections on each issue and present their opinions on the quality of the study programme. Research data was processed applying quantitative and qualitative data analysis.
Quantitative research data analysis. The results of the questionnaire survey were processed using mathematical descriptive statistics methods: calculation of the means of scales, the procedure of non-parametric tests (of independent samples/K Independent Sample), the Kruskal-Wallis test, investigative factor analysis of key components (Oblimin, Kaiser normalisation), factor correlation analysis (Spearman rho correlations).
Descriptive statistics was used to summarise data of all questions in the questionnaire. The distribution of answers to questionnaire questions in means is presented (answers of ranking scales are analysed). The study employed the frequency analysis (frequencies of respondents' demographic data in percentages; means of assessment of statements M, values of standard deviation of answers SD, p-criterion of statistical significance of differences). Suitability of data for factor analysis was checked using Bartlett's criterion (χ², statistics, df and p-values), KMO criterion and MSA measure. Scree test (Cattell, 1966) data was taken into account deciding the number of distinguished factors.
The analysis of qualitative research data was conducted using the content analysis method. The text of responses to open-ended questions was analysed looking for meaningful units and elements reflected in respondents' phrases, sentences and words. Semantic categories and subcategories of the content of informants' statements were distinguished. Qualitative research results are presented in generalising tables which contain grids with categories and subcategories of the content of statements.
The results of prospective special educators who took part in the research are interpreted applying the theoretical model of individualised vs personalised learning (see Table 2 ). The research sample. The survey was attended by 78 students of the study programme Special Education: 25 first-year students, 13 second-year students, 18 third-year students and 22 fourth-year students. The majority of research participants (57; i.e. 73 percent.) is studying ordinarily, a share of them (15) combine studies and work (three students work in the field of the studied speciality), a small portion (3) combine studies with childcare, volunteering, etc.
Research Results
Results of the quantitative research. In order to identify how prospective special educators self-evaluate acquired competencies, distributions of statements reflecting learning outcomes of the study programme, of the means of the diagnostic ranking scale and of differences of self-evaluation means between the groups (first˗fourth years of study) were calculated (see Table 3 ). The ability to identify and collegially address problems of inclusive and special education 3.01 1.19 29.21 3 0.000
The ability to organise the meeting of needs of the participants of education 2.76 1.08 11.91 3 0.008
The ability to analyse and critically evaluate inclusive and special education processes 2.60 1.20 6.61 3 0.085
Investigation and information management abilities
The ability to select and manage relevant professional information from various sources 3.94 0.97 11.27 3 0.010
The ability to use modern information technologies 3.74 1.21 5.32 3 0.150 The ability to interpret and integrate scientific research data 3.01 1.15 5.89 3 0.117
The ability to investigate processes and problems of education and special education 2.70 1.12 17.24 3 0.001
The majority of students self-evaluated social and personal abilities as good or very good (M from 3.62 to 4.62) (differences of self-evaluation of students of lower and higher years of study are not statistically significant). However, there are statistically significant (p = 0.000) differences in self-evaluation of students' reflectivity abilities (M = 3.92; x² = 18.05, df = 3). These abilities were best selfevaluated by third-year students. Students of all years of study self-evaluated the ability to communicate in the national and foreign language below average (M = 2.94, differences are not statistically significant). Students self-evaluated their special professional abilities differently. All of these abilities were better self-evaluated by students of higher years of study (the differences are statistically significant, p = 0.000). Students best (M = 3.70) self-evaluated their ability to create a safe, tolerant and motivating educational environment. There are statistically significant differences in self-evaluation of this ability among students of higher years of study. Other special abilities were self-evaluated by students as average. Higher than average values were given by students of all years of study to the following investigation abilities: to select relevant professional information from various sources (M = 3.94), to use information technologies (M = 3.74). Students who took part in the survey gave least values to their ability to analyse and critically evaluate inclusive and special education processes (M = 2.6) and to investigate educational processes and problems (M= 2.7).
Factor analysis of statements enabled to distinguish five key structural components of prospective professionals' professional readiness competencies: 1) understanding of trends of education and inclusive education; 2) respect for diversity and reflectivity; 3) communication and collaboration; 4) communication in the contexts of professional activities; 5) management of professional information (see Table 4 ). Table 4 Results of factor analysis (α = 0.889) As shown in Table 4 , the statement Modern concept of education and inclusive education has the highest factorial weight (L = 0.837). This means that when self-evaluating abilities acquired during studies students highlight the most important prospective specialists' professional preparation factors: understanding of educational trends and inclusive education, with which students relate self-education and self-evaluation of special professional abilities: to provide special educational support, to meet the pupil's special educational needs; to detect and deal with problems of inclusive and special education, to create safe, tolerant and motivating educational environment for pupils with various abilities.
Another important component of prospective specialists' readiness for professional activities -Respect for diversity and reflectivity -is closely related to basic values of the speciality acquired during studies and to the ability to reflectively self-evaluate personal changes in values and approaches.
Important and integral components of prospective specialists' professional preparation are Communication in the contexts of professional activities; Communication and collaboration and Management of professional information. Linguistic communication abilities are important analysing educational processes and problems, promoting communication and collaboration of the participants of (self-) education. The component Management of professional information means that while studying, students acquire abilities to investigate and identify children's developmental peculiarities and special educational needs not only observing the educational environment but also using various information sources: modern information technologies, electronic databases.
The analysis of interrelation of variables (correlation) disclosed that selfevaluation of students' special abilities was related to stronger statistically significant relations compared with the abilities of other areas. There is a moderately strong relation between self-evaluations of understanding of education and inclusive education and knowledge about human development patterns and special educational needs (rho = 0.623) and the ability to meet pupils' special educational needs (0.584). Self-evaluations of the ability to identify, analyse and solve educational problems correlate with the abilities to provide special educational support for pupils (rho = 0.628); the abilities to provide pupils with special educational support and the abilities to meet pupils' individual special educational needs (0.584). Correlation relations of self-evaluation of all of these abilities are statistically significant (p <0.000). Moderately strong relations were identified between self-evaluations of the ability to constructively communicate and collaborate and the ability to communicate with children (rho = 0.598).
Since the survey was attended by students of various years of study, the data of correlation analysis can be explained by the fact that self-evaluations of students' abilities were influenced by their different preparation. As mentioned above, students of higher study years evaluated abilities of different areas better.
Qualitative research results. Comments and proposals on improving the study programme were given by 57 students, prospective special educators. The conducted content analysis of comments enabled to distinguish three categories: Assessment of quality of studies, Improvement of the content and process of studies, Self-evaluation of competencies.
In the category Assessment of quality of studies, 3 subcategories were distinguished: satisfaction the quality of studies, changes in value approaches, the possibility of students' self-expression (see Table 5 ). Assessing the quality of studies, students expressed not only the overall positive attitude to studies but also emphasised aspects disclosing the features of personalised learning: that studies are important for development and maturity of their personality, significant for the formation of personal and professional values and approaches, promote their self-expression.
The category Improvement of the content and process of studies consists of seven subcategories: practical purposefulness of studies; proposals regarding studying the specialisation; organisation of studies; teachers' communication and collaboration with students; study methods; learning resources of studies. The content of this category is disclosed most widely (see Table 6 ).
Continued Table 5 Table 6 Improvement of the content and process of studies Students' involvement in the evaluation of various aspects of studies manifests itself differently. Students expressed most observations and opinions on the issues of the content and organisation of studies. A number of comments and proposals were expressed with regard to the increase of practical purposefulness of studies, enhancement of teaching the specialisation subject (speech therapy), improvement of organisation of studies, better quality of teacher-student communication and collaboration. Considerably fewer students expressed assessments and proposals related to learning methods and their improvement, better learning resources. It can be assumed that students are most satisfied with these areas.
The category Self-assessment of competencies consists of three subcategories: needs for self-development of competencies, self-awareness, personal changes and improvement and indefiniteness of self-evaluation (see Table 7 ).
Continued Table 6 Table 7 Self-evaluation of competencies Expressing their opinion on the competencies acquired while studying, students emphasised the importance of personal and social competencies. However, assessment of acquired or wanted competencies in students' assessments is dominated by indefiniteness showing that students have quite abstract image of their future abilities. This is particularly characteristic to students of lower years of study. Opinions and evaluations of students of higher years of study are clearer, more concrete and mature.
Conclusions
1. The study enabled to disclose competencies that are identified by students as most important preparing for the special educator's profession: the understanding of trends in education and inclusive education, respect for diversity and reflectivity, communication in the contexts of professional activities, communication and collaboration, management of professional information. Identified competencies are essentially in conformity with the ones projected in the study programme. In accordance with formal requirements, the study programme presents knowledge, its application, abilities to conduct research, special, social and personal abilities (learning outcomes) as separate learning outcomes; assessing them, it is traditionally considered that the most important abilities are subject-based and professional abilities. The study demonstrated that personal and social competencies were an integral part of professional competencies; therefore, in students' opinion, when educating special educators, particularly much attention should be paid to personal and social competencies.
2. The analysis of research results discloses that special education studies contain elements of personalised learning. The analysis of assessment of the content and organisation of studies and of self-evaluation of students' competencies demonstrates that students are actively involved in the construction and implementation of the study programme: assessing the quality of studies, providing proposals for improvement of the study process and content. The importance of personal and social competencies (of empathy, tolerance, communication, collaboration, the ability to reflect, etc.) is particularly emphasised. Prospective special educators emphasise influence of studies on changes in and maturity of their values, on selfawareness, personal changes. Less expressed characteristics of personalised learning are implementation of self-directed learning and experiential abilities, purposefulness.
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Summary
The article analyses how self-evaluation of prospective special educators' acquired competencies helps them to identify their needs and study expectations from the standpoint of personalised learning. For teachers, it opens up ways to start a dialogue with students, better understand learners and, considering their professional interests, improve study quality. Self-evaluation of prospective special educators' acquired competencies from the standpoint of personalised learning was the object of the research. The aim of the study was to disclose how prospective special educators evaluate their acquired competencies and to interpret them from the standpoint of personalised learning. To implement the research, the following objectives have been set: to disclose theoretical links between personalised learning and students' active participation in the study process; to identify how prospective special educators self-evaluate acquired competencies and disclose their learning interests; to interpret the results of self-evaluation of prospective special educators' competencies based on the theoretical model of personalised learning. Mixed methodology approach was employed combining quantitative and qualitative research data processing methods. The survey was attended by 78 first˗fourth year year students of the first study cycle of special education. The study enabled to disclose the competencies identified by students as most important preparing for the special educator's profession: the understanding of trends in education and inclusive education, respect for diversity and reflectivity, communication in the contexts of professional activities, communication and collaboration, management of professional information. Identified competencies are essentially in conformity with the ones projected in the study programme. In accordance with formal requirements, the study programme presents knowledge, its application, abilities to conduct research, special, social and personal abilities (learning outcomes) as separate learning outcomes; assessing them, it is traditionally considered that the most important abilities are subject-based and professional abilities. The study demonstrated that personal and social competencies were an integral part of professional competencies; therefore, in students' opinion, when educating special educators, particularly much attention should be paid to personal and social competencies. The analysis of research results discloses that special education studies contain elements of personalised learning. The analysis of assessment of the content and organisation of studies and of self-evaluation of students' competencies demonstrates that students are actively involved in the construction and implementation of the study programme: assessing the quality of studies, providing proposals for improvement of the study process and content. The importance of personal and social competencies (of empathy, tolerance, communication, collaboration, the ability to reflect, etc.) is particularly emphasised. Prospective special educators emphasise influence of studies on changes in and maturity of their values, on self-awareness, personal changes. Less expressed characteristics of personalised learning are implementation of self-directed learning and experiential abilities, purposefulness. Research results also reflect still flourishing traditional teaching approaches, unfolding through students' comments. In the academic environment, the teaching tradition is supported by a share of "classic" teachers and students who transfer this tradition from school. The study demonstrated that students were able to self-evaluate their acquired competencies and provide valuable reflections on improvement of the study programme. Therefore, applying personalised teaching elements in university studies, students as important partners should be involved in the construction and implementation of the study programme.
